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xi i

A Unique Learning System

Empirical Research methods 
and Sociological Theories
Representative of the discipline of sociology, 
 academic research based on empirical research 
methods and sociological theories constitute the 
foundation for each chapter.

the SoCiologiCal toolkit
The essence of sociology lies in the sociological imagination, a cognitive skill that 
enables individuals to identify the links between the micro level of individual expe-
riences and choices and the macro level of larger sociocultural forces. This text-
book highlights the tools that are necessary to develop that skill: empirical research 
methods that create verifiable knowledge, sociological theories that explain that 
knowledge, and critical thinking that enables us to evaluate and to  extrapolate 
from that knowledge.

electronic bullying is substantively different from 
other forms of bullying continues to be a point of 
debate; however, the Internet does amplify the vis-
ibility of bullying, which can worsen bullying if others 
join in, or it can lessen bullying because this also 
increases the chances of intervention (Boyd, 2014). 
All forms of bullying have the potential to produce 
negative outcomes for both bullies and their victims, 
including changes in thought patterns (e.g., they are 
more likely to become depressed and think about com-
mitting suicide) and an increase in health issues (e.g., 
they experience sleep problems and anxiety) (Zastrow 
& Kirst-Ashman, 2016).

mEdiA
Media are communications formats that target mass 
audiences in print (e.g., newspapers, magazines, and 
books) or electronic format using audio and/or images 
(e.g., movies, radio, television, the Internet). Some con-
sider the media to be the most influential socialization 
agent of our time, trumping even the family, given that 
they now permeate all aspects of our lives (including 
families) and will continue to do so throughout our 

Source: © 2017 MediaSmarts and PREVNet, Ontario, Canada, Young Canadians’ Experiences with Electronic Bullying, http://www.mediasmarts.ca. Quoted with 
permission. Found at http://mediasmarts.ca/sites/mediasmarts/files/publication-report/full/young-canadians-electronic-bullying.pdf, p. 10.

figuRE 4.4

Experiences of Being Electronically Bullied, by Age and Gender
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lives (e.g., see Bereska, 2018; Jhally & Katz, 2013). 
Canadians spend more time on the Internet than 
anyone else in the world (about 37 hours per month) 
(Canadian Internet Registration Authority, 2016). 
While on the Internet, they engage in any number 
of activities: watching television, viewing YouTube 
videos, using social media (Facebook, Twitter), texting 
and emailing others, listening to the news, shopping, 
banking, playing games, and possibly even committing 
criminal activities—all of which are socializing influ-
ences. The media are often highly beneficial because 
they connect us with others, help maintain social rela-
tions, inform us about important local and international 
events, and provide us with entertainment. However, 
as you will learn more about in Chapter 6, the media 
are not  neutral—media companies are profit-based and 
construct reality and shape our perceptions in particular 
ways so that we come to believe certain messages (e.g., 
about politics, gender, vio-
lence, and consumerism), 
often with negative impli-
cations and outcomes 
for both individuals and 
society as a whole.

media: Communications 
that target large audiences 
in print or in electronic 
format using audio and/or 
images.
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appearance when we walk down the street. Because of 
this perception of ongoing monitoring, we eventually 
monitor our own behaviours—we weigh ourselves 
once a week or slow down when we see the speed 
limit sign on a given street. Self-surveillance has been 
studied with a wide range of topics, including distin-
guishing between responsible gambling and problem 
gambling in our lives or the caution that gender non-
conforming individuals must use in choosing a public 
restroom (Bender-Baird, 2016; Miller et al., 2015).

Feminist theories draw attention to facets of devi-
ance such as the differential standards that women 
and men face in determining what is considered 
deviant and the varying experiences they have of 
being socially typed as 
deviant and subjected to 
measures of social con-
trol. For instance, they 
point out that what are 
considered acceptable 

“deviant” and in need of social control. The powerful 
then also have the means to enforce those measures 
of social control, whether in creating criminal laws, 
legislating physical appearance (as with Bill 62 on the 
wearing of conspicuous religious attire, which you 
learned about in Chapter 3), police “carding” of black 
high school students in Toronto, or viewing mem-
bers of racialized groups as “police property” (Hayle, 
Wortley, & Tanner, 2016; Reiner, 2013).

From a postmodern perspective, Foucault (1995) 
focused his attention, in part, on the internalization 
of social control. He focused on why we often don’t 
have to be controlled by others but actually control 
our own behaviours through self-surveillance. We live 
in a society where we are constantly monitored, or at 
least feel that we are being monitored, through surveil-
lance cameras, photo radar, bureaucratic mechanisms 
that influence everything from who is/is not allowed 
to drive to what class you must take as a prerequisite 
for another course, and strangers judging our physical 

CRiTiCAL THinKing in ACTiOn
yOur SOCiOLOgiCaL TOOLkiT

dEviAnCE And sOCiAL COnTROL On YOuR CAmPus

As you have learned in this chapter, social control is 
not just directed at “some people”; it is directed at 
each one of us, for a variety of reasons. Simply by 

walking across your campus, you can see  
messages about the actions that are considered 
acceptable or unacceptable and forms of social 
control. As you walk across campus looking for  
“the strange in the familiar” (see Chapter 1), look 
closely at the following: the posters located on 
bulletin boards; the physical structure of campus 
buildings (e.g., the behaviours that are expected, 
condoned, frowned upon, or prohibited in particular 
locations); the university’s policies and regulations; 
and the social interactions of people (e.g., in 
classrooms, hallways, library, cafeteria, fitness  
centre, pubs).

Think Outside the box: What behaviours or 
characteristics are socially constructed as acceptable 
or unacceptable on your campus? What formal and 
informal measures of social control are directed 
at those deemed to be unacceptable? Are those 
behaviours rare? Do they cause harm? Do “most 
people” on campus disapprove of those actions? Do 
they violate norms (and if so, whose norms)? Who 
has the power to claim that those behaviours are 
unacceptable?
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self-surveillance: 
Monitoring our own 
behaviours in order to 
prevent being considered 
deviant.
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Your Sociological Toolkit: 
Critical Thinking in Action
Research has found that critical thinking does 
not automatically develop with a postsecondary 
 education—it requires practice. In each chapter, 
a box titled Your Sociological Toolkit: Critical 
Thinking in Action provides students with specific 
opportunities to think critically about particular 
issues by evaluating, questioning, or deconstructing 
certain pieces of knowledge or claims to truth or 
by extrapolating from the material addressed in the 
body of the chapter to a broader question or social 
problem.
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four distinct but complementary ways  
of practising sociology
Unique to this textbook, four different settings within which the sociological 
toolkit can be used are highlighted: in theory, in practice, in my community, and 
in my life. This approach is especially effective for helping students understand 
how sociology relates to their everyday lives and how academic sociology (i.e., 
based in theoretical and empirical research) applies to real life.

Your Sociological Toolkit: Sociology in Theory 
 sections highlight certain pieces of research by 
 formally trained academics.

the premise of rebuilding relationships (Zehr, 2002). 
Restorative justice practices have taken a number of 
forms, including victim–offender reconciliation pro-
grams, victim–offender mediation, community justice 
circles, and reparative probation programs (Winterdyk, 
2016). Prior to colonization, Indigenous peoples reg-
ularly practised restorative justice, and more recently, 
attempts have been made to reimplement restorative 
justice programs in various communities. For example, 
the Tsuu T’ina Peacemaker Court in Alberta (estab-
lished in 2000), the Cree-speaking and Dene-speaking 
courts in Saskatchewan (introduced in 2001 and 2006 
respectively), the Gladue Court in Ontario (which com-
menced in 2001 and was expanded to three courts in 
2007), and the First Nations Court in British Columbia 
(which opened in 2006) all utilize sanctioned tradi-
tional forms of dispute resolution (Whonnock, 2008).

critical and feminist criminologists have developed alter-
native frameworks to the “war on crime.” For example, 
peacemaking criminology is a non-violent movement 
and approach to crime that centres on transforming 
individuals and society in order to reduce the suffering 
and social injustices that result from structural inequali-
ties based on class, race, and gender (Braswell, Fuller, & 
Lozoff, 2001; Pepinsky & Quinney, 2001).

In addition, many criminologists now support  
restorative justice, an approach based on informal 
processes that emphasize healing and the reparation 
of harm that offenders have caused victims and com-
munity members rather than focusing on punishing 
the offender (Elliot, 2011; Woolford, 2009). In this 
approach, the offender is required to assume respon-
sibility for his or her actions and to attempt to make 
some kind of restitution to the victim (such as a formal 
apology). Restorative justice also emphasizes the need 

to involve all of the stake-
holders in the process of 
justice (victims, offenders, 
and other members of 
the community). Finally, 
restorative justice rests on 

Restorative justice: 
An approach to justice 
emphasizing healing and 
reparation of harm.

sOCiOLOgY On sCREEn

REsTORATivE jusTiCE: HOmE FiRE
Home Fire (2014) is a candid documentary on family 
violence and restorative justice. Viewers learn about 
colonization, historical trauma, grassroots healing 
programs, and the benefits of involving community 
members in a process of justice from elders, 

community leaders, and individuals working in the 
criminal justice system (National Film Board of Canada, 
2017). This film, by Greg Miller, is available from the 
National Film Board of Canada.

Okimaw Ohci Healing Lodge, Maple Creek, Saskatchewan.

O
ki

m
aw

 O
hc

i H
ea

lin
g 

Lo
dg

e,
 h

tt
p:

//w
w

w
.c

sc
-s

cc
.g

c.
ca

 
/in

st
itu

tio
ns

/0
01

00
2-

40
07

-e
ng

.s
ht

m
l, 

(c
) C

or
re

ct
io

na
l S

er
vi

ce
 

C
an

ad
a,

 2
01

7.
 R

ep
ro

du
ce

d 
w

ith
 t

he
 p

er
m

is
si

on
 o

f 
th

e 
M

in
is

te
r 

of
 P

ub
lic

 W
or

ks
 a

nd
 G

ov
er

nm
en

t 
Se

rv
ic

es
 C

an
ad

a,
 2

01
7.

TimE TO REviEW

•	 On what bases do abolitionists call for the 
overhauling of the criminal justice system?

•	What is peacemaking criminology?

•	What are the premises on which 
restorative justice rests?

yOur SOCiOLOgiCaL TOOLkiT 
SOCiOLOgy iN THEOry

LO7 EXPLAINING DEVIANCE 
AND SOCIAL CONTROL
A variety of theories are used to analyze criminal-
ized and non-criminalized forms of deviance. Like 
the study of families, wherein some theorizing is 
done from within the core theoretical perspectives 
in sociology (e.g., functionalist theories), but other 
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review and synthesize the literature on violent video 
game use. The task force examined previous meta-
analyses (studies that combine the effects of multiple 
studies) along with various types of research con-
ducted since 2009, such as experimental and longi-
tudinal studies. Taken together, the findings show a 
consistent relationship between violent video use and 
increases in aggressive behaviour, aggressive thoughts, 
and aggressive feelings. Moreover, violent video game 
use is associated with decreases in prosocial behav-
iour, empathy, and sensitivity toward aggression (APA 
Task Force on Violent Media, 2015). 

Although a sizeable body of research finds short- 
and long-term negative effects of media violence, 
other related questions and issues continue to some-
what undermine these results. For instance, are we 
certain we have a handle on what exactly constitutes 
an act of aggression in the media? Does it need to 
include intent to harm? Do we include all psycholog-
ical and physical forms of aggression—the coworker 
who starts a nasty rumour about someone in order 
to get ahead; the athlete’s game play? Is violence in 
a video game the same as violence on TV? Is a stab-
bing the same as a shooting? Besides the issue of how 
violence should be defined or measured, most of the 
effects are indirect and are difficult to establish for 
any given person. In many cases, other unmeasured 
risk factors could be accounting for the increases in 
aggression. Also, although most people are exposed to 
considerable amounts of media violence on a regular 
basis, relatively few people behave aggressively in the 
real world. Hence, some scholars continue to argue 

purports that repeated exposure to television violence 
has cumulative effects on viewers. It begins with fear 
and a sense of vulnerability that one will become a 
victim of violence, then progresses to the point where 
people believe that the world is more dangerous than 
it really is, termed the mean world syndrome. This can 
lead people to seek out more protective measures 
than are actually warranted, such as greater govern-
ment intervention (Gerbner et al., 2002), and explains 
in part why some Canadians endorse things such as 
curfew bylaws to keep adolescents off the streets at 
night and perhaps why some people feel they need to 
carry handguns for protection.

summing uP LEssOns LEARnEd 
AbOuT mEdiA viOLEnCE
Taken together, research shows us that exposure to 
media violence teaches people about violence (e.g., 
how to enact it), can lead to desensitization (where 
we are less affected by it), and can lead to the even-
tual acceptance of violence. The propensity to become 
violent develops over time with media exposure. For 
example, short-term effects include increased physical 
and verbal aggression as well as increased aggressive 
thoughts and emotions. Long-term effects include an 
increased risk of engaging in physical assaults and 
even spousal abuse (e.g., Anderson et al., 2003).

Most video games contain violence, and the vast 
majority of youth ages 12 to 17 play them (Lenhart 
et al., 2008). A task force on violent media composed 
of leading research scientists was created in order to 

sOCiOLOgy in PRACTiCE
yOur SOciOLOgicAL TOOLkiT 

mOniTORing CHiLdREn’s EXPOsuRE TO viOLEnCE
Various efforts have been made to try to monitor 
children’s exposure to violence, including the use 
of V-chips and other program-blocking technology 
designed to allow parents to customize what their 
children view at home. All Canadian stations (even 
if they air an American show) include show ratings 
and blocking technology embedded in the broadcast 
signal. Symbols and icons appear on screen to denote 
program content that includes violence, coarse 
language, sexuality, and/or mature themes. This 

practice, which has been in effect since 1997, dem-
onstrates how collective efforts can promote social 
change because the ratings were first developed by 
a group called the Action Group on Violence on Tel-
evision (AGVOT) (Canadian Broadcasting Standards 
Council, 2017).

Think Outside the Box: In what ways does the 
Internet pose challenges for monitoring children’s 
exposure to violence?
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Your Sociological Toolkit: Sociology in  Practice  
boxes consist of applications of sociological 
 concepts for policy development.

Your Sociological Toolkit: Sociology in 
my  Community boxes demonstrate how 
 sociological principles can be transmitted  
to nonacademic  audiences.

problems; mothers of school shooters; those involved 
in criminal activity; and members of certain religious 
groups (Halushka, 2015; Keene, Cowan, & Castro-
Baker, 2015; Melendez, Lichenstein, & Dolliver., 
2016; Moore, Stuewig, & Tangney, 2016; Sohrabi & 
Farquharson, 2016) (see Sociology in My Community).

Interpretive theories involving processes such as 
labelling and stigmatization, then, explain how we 
come to understand certain behaviours, characteris-
tics, and people (including ourselves) as deviant, as 
well as how we learn to respond accordingly. Critical 
theories explain why some people’s understandings of 
deviance have more of an influence in society overall, 
are accepted by larger numbers of people, and end up 
reflected in society’s institutions (e.g., the criminal 
justice system, the education system, the mass media) 
(Bereska, 2018) (see Critical Thinking in Action).

CRiTiCAL THEORiEs
Conflict theories propose that structures of power deter-
mine which behaviours or characteristics are defined 
and treated as deviant. Although the various conflict 
theories describe that structure of power in distinct 
ways (see Chapter 1), they all agree that holding 
power enables groups to define their own behaviours 
as “normal” while defining the behaviours of others as 

Goffman (1963) spoke of a similar process, 
whereby people who engage in certain acts or who 
have particular characteristics face stigmatization in 
society; that is, they become treated as “outsiders” 
once they are labelled as such. Those individuals 
may respond to stigmatization in a number of ways, 
ranging from trying to hide that stigmatized charac-
teristic to developing a lifestyle around it and publicly 
embracing it. Thus, the person who often drinks to 
excess may try to prevent detection by using mouth-
wash or drinking vodka out of a water bottle, or alter-
natively may be known to friends as throwing the best 
parties because of a well-stocked bar.

The process described in labelling theory and 
Goffman’s notion of stigmatization are similar in that 
they propose that once our deviance has been detected, 
people begin to treat us differently, with implications 
for how we feel about ourselves and the choices we 
make for future actions. Although this process was 
initially applied to studies of criminal activity, it 

is now used to under-
stand diverse groups of 
people who are nega-
tively labelled or stigma-
tized: ex-cons trying to 
enter the labour force; 
people with financial 

YOuTH COnFROnTing THE sTigmA  
OF mEnTAL iLLnEss
Mental illness (which is discussed in the chapter 
on health and illness) affects the majority of 
Canadians, either directly (through the experience 
of mental illness) or indirectly (through having 
a relationship with someone who has a mental 
illness). Nevertheless, mental illness continues to be 
stigmatized in society, characterized by damaging 
media portrayals and overwhelmingly negative public 
attitudes (Goodwin & Tajjudin, 2016; Mental Health 
Commission of Canada, 2016; Parrott & Parrott, 
2015). The organization Jack.org (https://www 
.jack.org) is “the only national network of young 
leaders transforming the way we think about mental 
health.” They use peer-to-peer engagement to 
provide information on mental illness, as well as its 

stigmatization. Resources are available to assist youth 
on high school and university campuses to set up 
their own Jack.org chapters; currently, there are more 
than 100 chapters across Canada. The organization 
makes available toolkits, TEDx talks, funding 
opportunities, and guest speakers for local chapters 
and holds an annual cycling event to raise funds (Jack 
Ride). As an organization “designed for young people 
by young people,” its goal is to “end the stigma of 
mental illness in our generation.”

Think Outside the box: Does your campus have 
a Jack.org chapter? What other resources are available 
on your campus to resist the stigmatization of mental 
illness and facilitate positive mental health?

sOCiOLOgY in mY COmmuniTY
yOur SOCiOLOgiCaL TOOLkiT 

stigmatization: 
The process by which 
individuals are excluded 
because of particular 
behaviours/characteristics.
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What is a family?
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mY FAmiLY
The opening quotation in this chapter suggests that 
families are of the utmost importance in determining 
who we are, creating the frameworks on which our 
lives are built. Families are at the core of our socializa-
tion experiences throughout our lives. In childhood, our 
parents and other family members are key socializing 
agents, providing us with some of the knowledge and 
life skills we will carry with us throughout our lifetimes. 
We undergo further socialization in the context of family 

life if and when we marry or enter a common-law rela-
tionship, have children, get divorced, remarry, acquire 
additional children through remarriage, have our children 
move out of the family home, and become grandpar-
ents. We spend a considerable amount of time and 
energy interacting with and thinking about our families.

Think Outside the Box: How would you describe 
your family?

sOCiOLOgY in mY LiFE
yOur SOCiOLOgiCaL TOOLkiT 

LO1 WHAT IS A FAMILY?
The term “family” is used so regularly that we often 
take it for granted. Each of us can easily list the indi-
viduals whom we consider family, but we may not 
find it as easy to extrapolate from that list to a more 
general definition of “family.” Definitions vary with 
the specific context and the specific needs or interests 
of the groups involved. For instance, federal benefits 
policy outlines a precise legal definition of family that 
may differ considerably from how you define family. 
Various definitions may emphasize structure, pro-
cess, function, or emotion. But all definitions are both 
inclusive and exclusive, embracing certain individuals 
as legitimate family members for the purposes at hand 
while barring others. In this way, definitions have 
macro- and micro-level impacts on people’s lives.

sTRuCTuRAL, FunCTiOnAL, 
And EmOTiOnAL dEFiniTiOns
Much of the information describing the demographic 
(i.e., statistical) characteristics of Canadian families 
is drawn from census data, gathered nationally every 
five years. The census uses a very precise definition 
of “family”: a married or common-law couple with 
or without children living in the same dwelling; a 
lone parent with at least one child living in the same 
dwelling; or a grandparent living with at least one 
grandchild (without a parent present) in the same 
dwelling (Statistics Canada, 2017). Census families 
are further classified as intact (where children are 
the  biological/adopted children of both parents) or 
 stepfamilies (where at least one child is from a previous 
relationship of one of the spouses/partners).

The census definition has changed a great deal over 
the years, which means that caution must be exercised 
when comparing data about families over time. For 
instance, couples living in common-law relationships 
were not integrated into the definition until 1981, 
same-sex couples were not included as common-law 
partners until 2001 or as married spouses until 2006 
(after same-sex marriage was legalized), and stepfami-
lies were not included as a distinct entity until 2011.

The census definition is structural—that is, it 
defines families on the basis of particular statuses (e.g., 
parent, child) and a specific physical location (the 
same dwelling). Its precision facilitates social policy 
and program planning at the community, regional, 
and national levels, but that precision also makes it 
restrictive—that is, it does not include people you 
may have listed in the description of your own family, 
such as aunts, uncles, cousins, or pets. And most cer-
tainly, many would argue that families are about more 
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Your Sociological Toolkit: Sociology in my Life  
boxes are applications of sociological knowledge 
to one’s own personal life experiences.
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additional FeatureS
The Sociological Toolkit is the organizing framework of the text. The following special features 
also characterize it:

•	 Learning Objectives and Outcomes are numbered 
statements about the intended  knowledge and/or 
skills students should be able to  demonstrate 
following a thorough reading of the chapter. 
The Learning Objectives and Outcomes run 
throughout the body of the chapter to encourage 
critical, focused reading.

LEARning ObjECTivEs 
& OuTCOmEs
After completing this chapter, students 
should be able to do the following:

LO1 THINGS ARE NOT WHAT 
THEY SEEM
“I’ll believe it when I see it!” How many times have 
you heard someone say this or used that phrase your-
self? Although we often come to trust in what we 
can see for ourselves, sociology asks us not to auto-
matically trust what we see. Consider, for example, a 
television screen like the one in the photo below. If 
you were asked what you see when you look at that 
screen, your initial response might be, “I see a road.” 
But if you took a closer look—presuming that there is 
more than meets the eye—you might see something 
very different. Walk up to a television screen and look 
at it from a centimetre or two away, and now you’ll 
realize that what first looked like a road is really rows 
and columns of pixels, tiny squares of coloured light. 
If you looked even more closely, you would see that 
what first appeared to be a dark grey road is really a 
combination of red, green, and blue pixels. Things are 
not what they seem.

Now shift your attention to yourself and to the 
clothes you wore to class today. Initially, you might 
say personal choice led you to wear those particular 
clothes. But if you now look at your classmates, you 
can see that many of them are wearing clothes that are 
very similar to yours (e.g., jeans and a T-shirt). You and 
many other people have made a similar choice today, 
suggesting that there is something more than just 
individual preference operating here. If I were to go on 
to ask you why you are a university or college student, 
you might give me a similar answer—personal choice. 
And indeed, unless someone registered you as a stu-
dent against your will, physically dragged you to class 
this morning, and tied you into your chair, it most 
certainly is your choice. But remember, there is more 
than first meets the eye. If you examine these circum-
stances more closely, you will start to realize that just 
as pixels of coloured light underlie the televised image 

LO1 Describe the bidirectional relation-
ship between individual choices 
and larger social forces.

LO2 Define “sociology” and identify the 
role of the sociological imagina-
tion.

LO3 Elaborate on the similarities and 
differences between sociology and 
other related disciplines.

LO4 List and describe the tools that are 
used to develop the sociological 
imagination.

LO5 Contrast positivist, interpretive, 
and critical approaches to theo-
rizing.

LO6 Outline the core assumptions of 
the functionalist, conflict, symbolic 
interactionist, feminist, and post-
modern perspectives.

LO7 Identify what critical thinking is 
and explain its importance.

LO8 Describe the four different ways 
that sociology can be practised. 

If we look closely, we can see that there is more than meets 
the eye in this image.
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”“

Applying Sociological 
Research Methods

02

Research is formalized curiosity. It is poking and prying with  
a purpose.

(Zora Neale Hurston)1

CHAPTER 

MrIncredible/Shutterstock
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•	 Opening quotations begin each chapter; they 
are intended to spark the reader’s interest and set 
the tone for the chapter by highlighting a central 
concept, issue, or paradox that is pertinent to the 
topic covered in that chapter.

•	 Sociology on Screen boxes discuss documen-
taries and/or fictional films that illustrate key 
concepts and processes.

The first adaptation pattern is the integration 
pattern, where youth identify with both their her-
itage culture and their 
new, national culture. 
The second pattern is 
the ethnic pattern, with 
youth identifying pri-
marily with their heritage 
culture. Youth who orient 
themselves primarily to 
the new, national cul-
ture are following the 
national  pattern. Finally, 
those who are confused 
about how they should 
be adapting to their 
bicultural experiences 
are following a  diffuse 
pattern (see Figure 8.1). 
Adaptation patterns have 

Immigration status is also associated with co-residence. 
Young adults who were the first generation in their 
families to be born in Canada were more likely to be 
co-residing with parents; furthermore, the effects of 
ethnicity decline the longer a family has been living in 
Canada (Jeong et al., 2014).

inTERgEnERATiOnAL RELATiOnsHiPs
Parents in some ethnic groups may engage in stricter or 
more lenient parenting practices than parents in other 
ethnic groups. This means that the impact of parenting 
practices on child outcomes may vary across ethnic 
groups (Ho, Bluestein, & Jenkins, 2008). A large body 
of research has found that very strict parenting styles are 
associated with child obedience in the short term but in 
the long term are associated with rebellion, aggression, 
lower grades in school, and substance use (Baumrind, 
1968, 1991). More recently, researchers have found that 
this association varies across ethnic groups and is not 
associated with negative child outcomes in families 
from many current immigrant cultures, such as Chinese, 
Indian, Pakistani, and Korean (Ho et al., 2008).

One aspect of intergenerational relationships 
that is unique to immigrant families is the potential 
conflict that can arise between parents who attained 
adulthood in their nation of origin and their children, 
who may have come to Canada while still quite young 
or who may have been born in Canada. These youth 
are bicultural: they have been exposed to the family’s 
heritage culture within the home, yet they are part of 
the new, national culture when outside the home (see 
Sociology on Screen).

Bicultural youth may respond to the demands of 
two cultures in a number of ways. One study of 5,000 
immigrant youth from 30 ethnic backgrounds now 
living in 13 different countries found four different 
adaptation patterns (Berry et al., 2006).

sOCiOLOgY On sCREEn

gEnERATiOn OnE
The CBC documentary Generation One: Living in Two 
Worlds looks at the experiences of bicultural youth. It 
follows journalist Nahlah Ayed, who is the first genera-
tion in her family to be born in Canada, as she returns 
to her high school in Winnipeg, Manitoba, to speak 

with a younger generation of bicultural youth. She 
finds that although there have been many changes 
in Canadian society since she was in high school, the 
struggles with identity that bicultural youth face are 
similar to her own at that age.

bicultural: Participating 
in two distinct cultures 
simultaneously.

integration pattern: 
Identifying with both one’s 
heritage culture and one’s 
new, national culture.

Ethnic pattern: 
Identifying primarily with 
one’s heritage culture.

national pattern: 
Identifying primarily with 
one’s new, national culture.

Diffuse pattern: 
Uncertainty about which 
culture(s) one should or 
should not identify with.

FiguRE 8.1

Bicultural Adaptation Patterns

Identifies with
Heritage Culture

Identifies
with National
Culture

Yes No

Yes
Integration
Pattern

National
Pattern

No
Ethnic
Pattern

Diffuse
Pattern

Source: Adapted from J. W. Berry, J. P. Phinney, D. L. Sam, & P. Vedder (2006). 
Immigrant youth in cultural transition: Acculturation, identity, and adaptation 
across national contexts. Mahwah, NJ: Lawrence Erlbaum Associates.
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•	 Sociology in Music boxes look at music that 
illustrates the importance of sociological con-
cepts in everyday practices.

consumer interest, movie sequels tend to have more 
killings presented in more dramatic, highly sensation-
alized ways as we move from earlier versions to the 
more current ones (e.g., the Saw and Scream series) 
(Dinozzi, 1997). If you don’t believe this, try counting 
the number of murders in the first movie in a violent 
series compared to one of its sequels. More people will 
die and/or be killed in much more gruesome ways in 
the sequels. The effects of violence over time are also 
accounted for by the cultivation theory.

CuLTivATiOn THEORy
Unlike desensitization theory, which focuses on dimin-
ished emotional reactions, cultivation theory explains 
how our thinking changes in specific ways as a result 
of repeated exposure to violence. Cultivation theory 

of violence in movies, on TV programs, and in video 
games. The nightmares children may initially have 
when they see something scary are real. But over time, 
the same children will be less emotionally impacted 
by observing on-screen violence and, in all likelihood, 
will eventually join the masses who don’t think twice 
about the violence they may be seeing in movies, in 
video games, or even on the evening news. Research 
now shows that desensitization is physiological as 
well, in that people who view more media violence 
have lower rates of blood pressure when faced with 
media violence compared to people with less exposure 
to media violence (Mrug et al., 2015).

In a video called “Killing Screens: Media & the 
Culture of Violence,” George Gerbner pointed out 
that media producers know about the effects of desen-
sitization and thus need to come up with new tech-
niques for gaining attention. So in order to maintain 

sOCiOLOgy in musiC

Violence is also prevalent in the music industry, incor-
porated into the lyrics of songs that top the Billboard 
charts. Although violent lyrics can be found in all 
popular music genres (from country to metal to pop), 
rap and hip-hop have been the focus of considerable 
attention. Popular rapper Eminem has topped the 
charts various times with songs such as “Not Afraid,” 
“Lose Yourself,” and “Love the Way You Lie,” fea-
turing Rihanna. Much of Eminem’s music contains 
references to violence between males, and some songs 
include references to acts of violence committed by 

males toward their girlfriends. For example, “Love the 
Way You Lie” contains the confession “I laid hands on 
her,” and in the now-notorious suicide song “Stan,” 
featuring Dido, we hear the line “Hey, Slim, that’s my 
girlfriend screamin’ in the trunk,” shortly before Stan 
drives his car off a bridge. In a study by Burgess, Dill, 
and Wright (2009), college students reported that the 
most common representations of women in rap songs 
they listened to were “ho” (or “whore”), “bitch,” and 
“slut” and that rappers were most likely to rap about 
“sex,” “drugs,” “money,” “women,” and “violence.”

viOLEnCE in musiC

Do video games promote violence?
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uRbAn sPRAWL
uRbAnizATiOn
A logical consequence of population growth and eco-
nomic development is urbanization. Human develop-
ment in the form of urbanization requires the extensive 
use of land and other non-renewable natural resources, 
including energy sources. This makes urbanization the 
principal human contributor to resource depletion and 
pollution. As Grimm et al. (2008) put it, “beyond cli-
mate, land use—and its manifestation as land-cover 
change and pollution loading—is the major factor 
altering the structure, function, and dynamics of the 
Earth’s terrestrial and aquatic ecosystems” (p. 264).

Today, more than 83 percent of Canadians live in 
urban centres (Statistics Canada, 2017); more than 
12 million, or about one in every three, live in one of three 
main urban regions: Toronto, Montréal, or  Vancouver 
(Statistics Canada, 2017). The Golden Horseshoe, a 
group of cities that surround the western end of Lake 
Ontario, is the fastest growing urban area in Canada. It is 
already home to 9 million Canadians, with projections to 
grow to 13.5 million by 2041 (Government of Ontario, 
2016a) (see Figure 14.3). Rapid growth of urban centres 
leads to the absorption of land and coastal ecosystems in 
a process known as urban sprawl, wherein natural lands 
are converted to human uses (residential, commercial, 
transportation). Urban centres and the areas surrounding 
them become the main hubs for activities that contribute 
to global pollution (Wali, Evrendilek, & Fennessy, 2010).

OvERCOnsumPTiOn 
OF REsOuRCEs
In countries that have reached advanced stages of 
industrial development, much of the population 
is concentrated in and around large urban centres, 

Stage 3 refers to advanced (or mature) industrializa-
tion. This corresponds to a declining birth rate coupled 
with an already reduced death rate, which results in 
only a slight increase in population growth (i.e., sub-
stantially lower than in Stage 2). The birth rate has 
declined because people are having fewer children, now 
that most children now survive to adulthood and are 
no longer considered economic assets (e.g., farmhands). 
The industrial sector now exports manufactured prod-
ucts instead of simply extracting raw resources. With an 
increased emphasis on higher education (e.g., creden-
tialism) and economic productivity, family size becomes 
something to plan; this is influenced by new technolo-
gies, including birth control. The birth rate may also 
decline as a function of other social changes, including 
higher rates of female participation in the workplace, 
later age at first marriage, and later age at first child-
birth. The death rate declines in this stage largely due to 
improvements in living standards and healthcare. In a 
society in this advanced stage, most people are employed 
in industries or services, in areas such as information 
technology and education. Stage 3 countries include 
Canada, the United Kingdom, and the United States.

Finally, Stage 4 refers to a postindustrial economy, 
in which birth rates continue to decline in conjunc-
tion with stable low death rates, which are largely 
attributable to higher socioeconomic status or wealth, 
health, education, and gender equality. This results in 
zero population growth or even a declining popula-
tion. Postindustrial societies tend to be service based; 
much of the working population is employed in areas 

such as finance, health-
care, or sales rather than 
in industry. Countries that 
have completed the demo-
graphic transition to Stage 
4 include Italy, Germany, 
Belgium, and Sweden.

urban sprawl:  
A process by which rapid 
urban growth necessitates 
the conversion of natural 
land for human-made uses.

sOCiOLOgY OnLinE

dEsmOg CAnAdA
Desmog Canada is a nonprofit society that provides 
an online news forum on issues dealing with energy 
and the environment. Here you can learn more about 
how major developments in the oil and gas industry 
negatively impact Canada’s environment and can 
share your views and opinions. You can also find 
out about new directions in the energy sector. For 

example, Saskatchewan is the first province to sign 
an agreement for the development of geothermal 
power. Geothermal power is a renewable and zero-
emission process whereby water heated by the Earth’s 
core is used to activate a generator that produces 
electricity (SaskPower, 2017). See https://www 
.desmog.ca.
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•	 Sociology Online boxes highlight particular 
 websites that demonstrate key concepts and 
 provide in-depth examples of topics discussed in 
the chapters.

•	 Sociology in the News boxes contain media 
coverage illustrating how sociological concepts 
and processes are presented in statements made 
to the public.

less for women. There are variations in morbidity and 
mortality among Indigenous groups (First Nations, 
Inuit, or Métis), on- or off-reserve, and rural/remote 
versus more urban place of residence (Reading &  
Halseth, 2013). 

Some of the factors affecting Indigenous health 
are related to socioeconomic status—income 
inequality, low-quality employment, and lower levels 
of education (Reading & Halseth, 2013). But colo-
nization has had an impact on the health of Indig-
enous people that goes well beyond socioeconomic 
status to deeper issues arising from colonization, 
coercive cultural change, and altered relationships 
with the land (Chandler & Dunlop, 2015; Reading, 
2015). In Indigenous populations, control of destiny 
is affected not only by lower levels of socioeconomic 
status but also by a long history of laws and federal 
policies that have imposed control over treaty status, 
marriage and divorce, education, place of residence, 
medical treatment, housing, and more (see Sociology 
in the News).

Inadequate housing on many reserves and in 
some rural/remote areas (where almost half of the 
Indigenous population lives) creates health hazards 

ETHniC inEquALiTy 
And HEALTH
Socioeconomic status is one of the two primary 
 fundamental causes of health and illness. Ethnicity is 
the other. The relationship between ethnic inequality 
and health is especially evident in health patterns for 
Indigenous populations and for recent immigrants to 
Canada.

indigEnOus HEALTH: THE LEgACy 
OF COLOnizATiOn
On average, Indigenous populations face higher mor-
bidity and mortality than non-Indigenous populations; 
this is the case not only for Indigenous populations 
in Canada but also in the United States, Australia, 
and New Zealand (Reading & Halseth, 2013). In 
Canada, Indigenous populations are more likely to 
experience degenerative diseases such as diabetes, 
heart problems, cancer, and emphysema (Gionet & 
Roshanafshar, 2013). They are also more likely to 
die from accidents, and their life expectancies are 
an average of five years less for men and seven years 

sOCiOLOgy in THE nEWs

Until 1967, the Innu in Labrador lived nomadic lives. 
In 1967, the federal government relocated them to a 
permanent settlement in order to better provide ser-
vices for them. Told that they would be given comfort-
able homes and schools and access to healthcare, they 
were relocated to a distant island off the coast, where 
their way of life completely changed.

The government did not keep its promises. 
Instead, the Innu were left to endure overcrowded 
living spaces that lacked running water, reliable 
heating, and flushable toilets (White, 2017). Sub-
stance use was rampant, family violence increased, 
and the suicide rate was the highest in the world. The 
situation came to a head in 1993, when a videotape 
surfaced of three teenagers sniffing gasoline and 
screaming to a tribal police officer that they wanted to 
die. Subsequently, the federal government agreed to 
relocate the Innu back onto the mainland. This finally 
occurred in 2002, when the community of Natuashish 
was formed. The Labrador Innu Healing Strategy was 

also formed to help resolve the community’s social 
problems.

However, critics point out that to this day, many 
social problems persist. Within just a period of a few 
months in 2017, two youth committed suicide (in a 
population of only 936 people). Although the commu-
nity voted to ban alcohol back in 2008, recently RCMP 
officers reduced the frequency of baggage checks with 
people coming into the community (via ferry in the 
summer and by air in the winter). As a result, bootleg-
gers are bringing alcohol into the community (charging 
$300 for a single bottle), and alcohol abuse is increasing 
(White, 2017). One community leader says that boot-
leggers and drug dealers are “… killing our youth and 
killing our culture and killing everything we hold pre-
cious.” Community leaders say that a combination of 
factors are necessary for healing, including cooperation 
from law enforcement in preventing bootlegging, more 
resources to treat addiction and give young people 
hope, reduced isolation, and cultural reclamation.

FROm THE dAvis inLET TO nATuAsHisH
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majority are South Asian, Chinese, or black (Morency 
et al., 2017).

Most of the population (61 percent) are at least 
third generation in Canada, meaning that they, their 
parents, and at least one grandparent were born in 
Canada. Twenty-one percent of the population are for-
eign-born, having immigrated from another country. 
Those countries are increasingly likely to be non-
European, with the top three source countries being 
the Philippines, China, and India (Morency et al., 
2017). It is projected that by 2036, between 25 and 
30 percent of Canada’s population will be foreign-born 
and between 34 and 40 percent will be members of 
racialized groups. Almost half of Canadians will either 
be foreign-born or the first generation in their families 
to be born in Canada (Morency et al., 2017). Toronto 
is the city of choice for the largest proportion of immi-
grants and will continue to be. By 2036, between 77 
and 81 percent of Torontonians will either be foreign-
born or the first generation in their families to be born 
in Canada (Morency et al., 2017).

As a result of immigration, more than 200 lan-
guages are reported as mother tongues and/or as lan-
guages spoken at home (see Chapter 3). Due to longer 
histories of immigration to Canada, the most common 
mother tongues are English (58 percent of the popu-
lation) and French (21 percent) (Houle & Corbeil, 
2017). Seventeen percent of the Aboriginal (i.e., 
Indigenous) identity population speak an Indigenous 

LO2 CONTEMPORARY 
ETHNIC PATTERNS
Hundreds of years of immigration have made Canada 
an ethnically diverse nation. People in Canada report 
more than 200 different ethnic origins (Morency, 
Caron-Malenfant, & MacIsaac, 2017). Around 
4  percent of Canadian residents report an Aboriginal 
(i.e., Indigenous) identity; of these, 61 percent are 
First Nations, 32 percent are Métis, and 4 percent are 
Inuit (Morency et al., 2015). Nineteen percent of the 
population belong to a racialized group; of these, the 

sOCiOLOgY in WORDs

The Constitution Act (1982) defines “Aboriginal 
peoples of Canada” as those who are Indian 
(subsequently referred to as First Nations), Inuit, or 
Métis. Because the term “Aboriginal” is entrenched 
in the constitution, many federal government 
policies and federally funded research (such as 
through Statistics Canada) continue to use the term 
“Aboriginal.” Nevertheless, the term “Indigenous” 
is more appropriate, with important social, political, 
and legal implications. In 2015, Prime Minister 
Justin Trudeau changed the name of the ministry 
of Aboriginal Affairs and Northern Development 
to the Ministry of Indigenous and Northern Affairs. 
Similarly, on June 21, 2017, he announced that 
National Aboriginal Day would henceforth be National 
Indigenous Day. These were important symbolic steps.

In 2007, the United Nations Declaration on 
the Rights of Indigenous Peoples was passed. 
The declaration entrenches “the rights of Indigenous 
peoples to live in dignity, to maintain and strengthen 
their own institutions, cultures and traditions and 
to pursue their self-determined development, in 
keeping with their own needs and aspirations” 
(United Nations, 2007). When the member states 
of the United Nations voted on this resolution, 
there were 177 votes in favour and four opposed; 
those opposed were Canada, Australia, New 
Zealand, and the United States. Thus, using the term 
“Indigenous” instead of “Aboriginal” acknowledges 
Indigenous peoples’ fundamental rights, as outlined 
in the United Nations Declaration on the Rights of 
Indigenous Peoples (Joseph, 2016).

“AbORiginAL” AnD “inDigEnOus”

TimE TO REviEW

•	What is ethnicity, and how do objective 
and subjective ethnicity differ?

•	What are the origins of the concept of 
“race,” and in what way is race socially 
constructed?

•	What is the nature of the relationship 
between the concept of race and 
racialization? 

•	Who are visible minorities and racialized 
groups?
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•	 Sociology in Words boxes include either the 
testimony of people who experience sociological 
concepts first-hand or in-depth explanations by 
theorists who study sociological issues.

Also included for student review are the following features:

•	 Chapter Summaries are succinct examples of the kinds of responses students are 
expected to provide in relation to the learning objectives and outcomes.

•	 Time to Review questions at the end of each main section highlight key points 
and provide students with a built-in test of their mastery of the material before 
they proceed to the next section.

•	 Margin Definitions provide definitions conveniently located in the text 
margin beside the section where the term is first introduced. Students can prac-
tise their understanding by accessing the interactive flashcards online.

•	 Recommended Resources provide references for additional readings, films, 
and other sources related to the issues pertinent to a given chapter.

•	 For Further Reflection questions present opportunities to examine chapter content 
in more detail and to demonstrate a personal understanding of the key concepts and 
processes discussed in the chapter.

•	 A Glossary of all key terms is included at the end of the text.
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Preface

introduCtion
Sociology is about the real world. It can be thought 
of as the most comprehensive social science1—one 
that provides a systematic means for understanding 
the interconnectedness among people, among insti-
tutions, and between individuals and the society in 
which they live. A major objective of our textbook is 
to give you the tools to help you develop your socio-
logical imagination2 so that you can see how you (and 
other people) influence and are influenced by society; 
so that you can view social issues from a variety of dif-
ferent perspectives and critically evaluate those per-
spectives (including your own); and so that you can 
extrapolate from the empirical and theoretical research 
presented in this textbook to the real-world issues you 
or others experience every day. The sociological imag-
ination is not merely an intellectual exercise; it is the 
foundation for social action. We hope that by the time 
you finish this textbook, you will be better equipped 
to engage in effective social action in the context of 
your own families, communities, and professions, as 
well as in the context of larger social problems, such 
as social inequality and environmental degradation.

overall goal oF 
thiS Book: helPing 
StudentS aCquire 
the FundamentalS 
oF SoCiology
Persell, Pfeiffer, and Syed3 surveyed 44 preeminent 
leaders in sociology (including American Sociological 
Association [ASA] presidents, regional presidents, 
and national grant recipients in sociology), asking 

them what students need to know by the time they 
finish a course in introductory sociology. The fol-
lowing nine themes emerged as overall directives for 
what students should learn about in an introductory 
sociology course:

 1. The “social” part of sociology, or learning to 
think sociologically

 2. The scientific nature of sociology
 3. Complex and critical thinking
 4. The centrality of inequality
 5. A sense of sociology as a field
 6. The social construction of ideas
 7. The difference between sociology and other 

social sciences
 8. The importance of trying to improve the world
 9. The important social institutions in society

Our goal as authors was to provide a founda-
tion on which those objectives can be met by those 
teaching introductory sociology, whether in class-
rooms, online, or in other distance learning environ-
ments. The feedback of our reviewers was invaluable 
to our efforts.

organization
Part 1: Practising Sociology: Your Sociological 
Toolkit provides students with a framework for 
how to think sociologically. Beginning in Chapter 
1, you will start to see the fundamental connection 
between individual choices and larger social forces, 
a connection that lies at the heart of the sociological 
imagination. Chapter 1 explains why the sociological 
imagination is important—in the 21st century, per-
haps more important than ever before—and outlines 
the tools that will help you build your own sociolog-
ical imagination (empirical research methods, socio-
logical theories, critical thinking). Empirical research 
methods are presented in detail in Chapter 2. These 
methods help us move beyond commonsense ideas to 
appreciate the scientific nature of sociology as a dis-
cipline that provides answers to important questions.

Part 2: Society and the Self: The Foundations 
has four chapters that constitute a foundation of soci-
ology as a discipline. Chapter 3 highlights the cul-
tural context of our social experiences and outlines 

1G. Delanty, Social Science: Philosophical and Methodological 
Foundations, 2nd ed. (Buckingham: Open University Press, 2005); G. 
Delanty, “Sociology,” in Blackwell Encyclopedia of Sociology, ed. G. Ritzer 
(Malden, MA: Blackwell, 2007), http://www.blackwellreference.com.

2C.W. Mills, The Sociological Imagination, 40th anniversary ed., ed. C.W. 
Mills (new york, ny: Oxford University Press, 2000), 3–24.

3C.H. Persell, k.M. Pfeiffer, and A. Syed, “What Should Students 
Understand After Taking Introduction to Sociology?” Teaching Sociology 
35, no. 4 (2007): 300–14.
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the basic components of culture. Chapter 4 addresses 
the role of socialization in the emergence of our own 
identities and the identities we ascribe to others, as 
well as the social structure within which socializa-
tion occurs. Chapter 5 discusses social inequality as 
a challenge for many people and as a stable feature of 
Canadian society. In the 21st century, the mass media 
are a key source of information and have come to play 
a central role in connecting members of society to 
one another. So this section of the textbook ends with 
a chapter about the mass media, including a critical 
look at how they shape our perceptions.

Part 3: The Micro and Macro of Our Everyday 
Experiences has six chapters that focus on various 
aspects of students’ own experiences. Chapters 7 and 
8 consider the implications of sex, gender, and sexu-
alities, as well as ethnicity, for who we are and who 
others say we are, as well as for socioeconomic status, 
discrimination, and family life. Chapter 9 helps us 
appreciate the influence, diversity, and changing 
nature of Canadian families. Chapter 10 focuses on 
the various ways we come to know what is “true”—
through religion, science, and the modern education 
system—and the ways in which all three are socially 
constructed. Chapter 11 explores the myriad ways 
that people (including ourselves) are subjected to 
measures of social control on a daily basis, such that 
we are identified as deviant—sometimes in noncrim-
inal ways, other times in criminal ways. Chapter 12 
describes patterns of health and illness, with an 
emphasis on “lifestyle” factors and social determi-
nants of health, as well as the prevention and treat-
ment of illness in the broader context of health care 
systems.

Part 4: Our Changing World discusses the 
importance of collective action, social movements, 
and globalization for effecting widespread change. 
Chapter 13 discusses social change as brought about 
by various forms of collective behaviour and social 
movements. Chapter 14 focuses on ecological issues 
and environmental sociology as part of a global call 
to action for sustainable development. Chapter 15 
describes historical precursors to globalization; out-
lines technological, economic, political, cultural, and 
social characteristics of globalization; and assesses 
the relative merits and drawbacks of globalization.

underlying themeS
•	 The impetus for social action. All introduc-

tory sociology textbooks mention C. Wright 
Mills’s concept of the sociological imagination. 

However, they tend to treat the sociological 
imagination as an end in itself rather than as 
a means to an end. When Mills spoke of the 
sociological imagination, he emphasized its 
centrality in creating informed and active citi-
zens. By focusing on the sociological imagina-
tion and social action, this textbook provides 
the impetus for students to become more 
socially aware and more active as citizens in 
their communities, in society, and in the world. 
Whether they become parents, teachers, com-
munity league soccer coaches, entrepreneurs, 
or social activists trying to create meaningful 
social change, students will see the value in 
utilizing their own sociological imaginations.

•	 The prevalence of social inequality. From the 
stratification of Canadian society into distinct 
and unequal social classes to the differen-
tial treatment of men and women based on 
socially constructed gender differences, this 
book teaches students about the centrality of 
social inequality. Throughout, we emphasize 
how social inequality is built into Canadian 
society and how various processes and struc-
tures lead to its reproduction in subsequent 
generations.

•	 The socially constructed nature of society. 
Whether we are debating how to define the 
family, how to describe deviance, how to 
measure poverty, or even how many sexes 
exist, this book highlights ways in which key 
concepts we tend to take for granted are actu-
ally social constructions contingent on specific 
historical contexts and the needs or interests of 
particular groups.

•	 Ways to engage students and instructors. Stu-
dents need to see the relevance of sociology in 
their everyday lives as well as how this trans-
lates into related careers. Similarly, instruc-
tors need to find ways to embed sociological 
concepts in students’ interests and course 
curriculum paths. We include particular peda-
gogical features to help bring sociology alive; 
we then translate social issues from theory into 
practice and finally into the public and per-
sonal domains. A variety of boxes are included 
to help students and instructors see the links 
between individuals and society and the 
overall applicability of the discipline of soci-
ology as a means for facilitating social change. 
These boxes highlight films, music lyrics, web-
sites, media stories, first-hand testimonies, and 
the actions of individuals or groups.
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thinking enable students to develop their sociolog-
ical imaginations. The chapter has been updated to 
include a discussion of Peter Berger’s emphasis on 
seeing the “strange in the familiar” and the “gen-
eral in the particular,” as well as expanded material 
on Canadian feminist scholar Dorothy Smith and a 
new Sociology in Words box (When Is the Time to 
“Commit Sociology”?). The chapter continues to 
emphasize research on critical thinking, which shows 
that most students enter university with lower order 
thinking skills and that a significant number grad-
uate without having had sufficient opportunities to 
develop higher order thinking skills. Critical thinking 
skills require practice, and this chapter outlines for 
students how this textbook will give them opportuni-
ties for that practice.

Chapter 2: Applying Sociological 
Research methods

•	 Goals of sociological research
•	 Steps for conducting sociological research
•	 Ethical conduct for research involving humans
•	 Distinguishing between qualitative and quanti-

tative methods

nEW To THE THIRD EDITIon . . .
This chapter has been updated to include new 
studies demonstrating the array of approaches used 
in sociology (e.g., evaluation research, empower-
ment research, decolonization research, and par-
ticipatory action research). It now includes current 
research on social media (e.g., Facebook, Instagram), 
distracted driving (texting), organized crime, fear of 
cancer recurrence, and rights involving end-of-life 
circumstances.

Chapter 3: “I Am Canadian”: 
What Is “Canadian” Culture?

•	 Language as a precursor to shared 
 understandings

•	 Norms as regulators of shared behaviours
•	 Values as shared ideas
•	 Popular culture and high culture

nEW To THE THIRD EDITIon . . .
Additional information on language diversity and 
usage in Canada is provided, including recent attempts 
to preserve Cree via immersive schooling, the use of 
unique “Canadianisms,” and the incorporation of 

•	 Built-in skill development tools for students. In 
each chapter, we begin with a set of learning 
objectives and outcomes and end with a 
chapter summary that refers back to those 
objectives and outcomes. Throughout the 
chapter, indicators draw students’ attention to 
which learning objective is being addressed 
in any given section. We also provide Time 
to Review questions throughout each chapter 
(with answers provided online as part of 
MindTap) so that students and instructors can 
gauge how well the main points are under-
stood before moving on to a new section. We 
end each chapter with a set of recommended 
resources (readings, films, Internet resources) 
and critical reflection questions.

ChaPter highlightS 
and What’S neW to thiS 
edition
A key change in the third edition is that in all chapters, 
a critical thinking question (Think Outside the Box) 
has been added to the Critical Thinking in Action 
box, as well as the other toolkit boxes: Sociology in 
My Life, Sociology in My Community, and Sociology 
in Practice. These questions enable students to engage 
more deeply with the material, and instructors might 
use the questions to facilitate class discussion or as 
short written assignments. For users of MindTap, 
sample answers or points to consider are provided for 
each of these questions. Listed below are some of the 
topics and issues covered in specific chapters along 
with descriptions of key changes integrated into the 
third edition.

Chapter 1 Seeing and Acting 
Through the Lens of Sociology

•	 What is sociology?
•	 What can I do with a degree in sociology?
•	 Comparing sociology and other disciplines
•	 The value of the sociological imagination
•	 The beginner’s guide to critical thinking

nEW To THE THIRD EDITIon . . .
This chapter introduces the idea of the sociological 
toolkit. Just as a hammer and a saw enable an indi-
vidual to build a shed in the backyard, empirical 
research methods, sociological theories, and critical 
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gender-neutral pronouns in public institutions. This 
chapter also expands on cultural relativism and multi-
cultural debates. including Quebec’s Bill 62, “An Act to 
foster adherence to State religious neutrality.” Finally, 
at the request of reviewers, information on culture 
shock and cultural omnivores has been introduced.

Chapter 4: Socialization: The 
Self and Social Identity

•	 The self and its connection to socialization and 
social interaction

•	 Primary agents of socialization
•	 Master status and the looking-glass self
•	 Components of the social structure
•	 Social institutions and bureaucracy

nEW To THE THIRD EDITIon . . .
At the request of reviewers, a new section on sociali-
zation and genetic influences has been included, with 
an emphasis on how epigenetics blur the distinction 
between nature and nurture influences on the devel-
oping self. Additional information is provided on 
agents of socialization, including what effective par-
enting and schooling entail and how peers contribute 
to bullying. New information is also included on child 
rights and child welfare in Canada.

Chapter 5: Social Inequality 
in Canadian Society

•	 Connections between social stratification and 
social inequality

•	 Slavery in the past and human trafficking in 
the present

•	 Class structure and social mobility
•	 Blaming the poor for their plight
•	 Consequences of social inequality

nEW To THE THIRD EDITIon . . .
Updated information and statistics are provided 
throughout this chapter on stratification, wealth, 
net worth, poverty, and poverty reduction, with an 
emphasis on Canada’s income-based class structure. 
At the request of reviewers, the sections on measuring 
poverty and Canada’s poor are expanded. In addition 
to the low-income cutoff, information is provided 
on two other measures of poverty (the Low-Income 
Measure and the Market Basket Measure) and more 
information is included on the intersectionality of age, 
gender, and race.

Chapter 6: mass media: Living 
in the Electronic Age

•	 Media prevalence and forms
•	 “Being alone together” in public spaces
•	 Agenda setting: the media are not neutral
•	 How the media shapes our perceptions
•	 Media literacy: thinking critically about the 

media

nEW To THE THIRD EDITIon . . .
In the 21st century, the media are in a constant state of 
evolution. So in the third edition, this chapter provides 
important updates regarding the nature of contempo-
rary media (e.g., media consumption, media concen-
tration, and media violence, as well as termination of 
cable and satellite subscriptions, increased prevalence 
of simultaneous media, Bitcoin’s latest status, popular 
apps, and the prevalence of augmented reality). At 
the request of reviewers, additional information is 
included on privacy and regulation and on the reper-
cussions of continual online connectivity with others.

Chapter 7: Sex, Gender, and 
Sexualities: Deconstructing 
Dualisms

•	 Elite discourses of sex, gender, and sexuality
•	 Spectrums of sex, gender, and sexualities
•	 The educational, occupational, economic, and 

familial consequences of being born male or 
female

nEW To THE THIRD EDITIon . . .
At the request of reviewers, this chapter is updated 
to include a discussion of Alfred Kinsey’s work on 
sexuality as a continuum, and the concepts cisgender, 
gender non-conformity, and pansexuality are intro-
duced. There is new material about non-traditional 
gender socialization by parents and the resistance they 
often encounter and, conversely, the way that some 
parents’ identities are threatened when they are faced 
with raising a gender non-conforming child. The sec-
tion on the household division of labour is expanded 
to include discussions of domestic outsourcing, 
younger couples in cohabitational relationships, and 
LGBTQ couples. Statistics on gender performance 
in education, gender segregation (in education and 
occupation), and gendered economic experiences are 
updated. At the request of reviewers, the section on 
theories of gender is expanded to include a discussion 
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of Indigenous feminisms, intersectionality and the 
matrix of domination, and more material on Judith 
Butler’s work. In addition to revised boxes, there 
are several new boxes as well: movies and television 
shows that deconstruct dualisms; Plan International’s 
“Because I am a Girl” campaign; and how gender non-
conformity is supported with Bill C-16.

Chapter 8: Race and Ethnicity: 
Defining ourselves and others

•	 Ethnicity, race, racialization, and visible minorities
•	 Contemporary ethnic patterns
•	 Bicultural adaptation patterns
•	 Media frames of ethnicity
•	 Prejudice and discrimination

nEW To THE THIRD EDITIon . . .
In the third edition, the statistics on current ethnic pat-
terns, the economic experiences of Indigenous people 
and immigrants, and hate crimes are updated. New 
examples of discrimination include the Saskatoon 
police starlight tours, police carding of racialized 
groups, and the hashtag activism of Black Lives 
Matter. In addition to revised boxes, there are three 
new boxes: Spencer Wells’s TED talk (“A Family Tree 
for Humanity”) and the affiliated genographic project 
of the National Geographic Society; a CBC documen-
tary about bicultural youth in Canada; and the macro-
level implications of using the term “Indigenous” in 
place of “Aboriginal.”

Chapter 9: Canadian families: 
Past, Present, and future

•	 Contemporary trends in Canadian families
•	 Is the family declining?
•	 The commodification of children arising from 

new reproductive technologies
•	 The effects of colonization on Aboriginal families

nEW To THE THIRD EDITIon . . .
In addition to updated statistics on contemporary 
trends in Canadian families, the chapter includes 
expanded discussions of family violence and social 
exchange theory (within the context of dating and 
relationships between adult children and their par-
ents, especially when adult children live in the family 
home). New examples include the money that families 
spend on their pets and debates over when it is appro-
priate to use reproductive technologies. In addition 

to revised boxes, there are several new boxes: paral-
lels between the overrepresentation of Indigenous 
children in the child welfare system today and resi-
dential schooling in the past; agencies that help 
newcomer families with parenting; and Parenting 
After Separation (PAS) courses that are required of 
divorcing parents in some provinces.

Chapter 10: Learning What is 
“True”: Religion, Science, and 
Education

•	 The origins and meaning of “truth”
•	 Implications of religious affiliation
•	 The transition to scientific truth
•	 Scientific knowledge as constructed
•	 The role of education in modern society

nEW To THE THIRD EDITIon . . .
The chapter includes new examples, such as Stephen 
Harper’s and Donald Trump’s muzzling of government 
scientists and reduced funding for climate change 
research and epigenetics as a paradigm shift affecting 
sociology. There is new material on debates over reli-
gion in public schools, current research questioning 
whether religiosity is associated with greater philan-
thropy, expanded discussion of Indigenous education 
and curriculum, and updated statistics on religious 
patterns. In addition to revised boxes, there are sev-
eral new boxes: Indigenous science, petitions for an 
inclusive education in Quebec, and the group People 
for Education.

Chapter 11: Social Control, 
Deviance, and Crime

•	 Are you socially controlled?
•	 Social control and deviance
•	 Forms and patterns of crime
•	 Racialization within the criminal justice system
•	 Theories of deviance and crime

nEW To THE THIRD EDITIon . . .
The concept of social control serves as the frame for 
this chapter, emphasizing the myriad ways in which 
we are all subjected to social control on a daily basis—
and correspondingly, the ways in which we are all 
socially typed as deviant in some way. In the third edi-
tion, new examples include WannaCry ransomware, 
extremist groups, and the carding of black youth 
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(Islamic extremist groups). The section on social 
movements has been expanded to include current 
research on recent social movements (e.g., the Arab 
Spring and Winter, People Against Distracted Driving, 
and Idle No More).

Chapter 14: “Going Green”: 
Environmental Sociology

•	 Social factors posing environmental challenges
•	 Growing awareness of environmental issues
•	 Strategies for better environmental choices

nEW To THE THIRD EDITIon . . .
This chapter includes important updates to environ-
mental issues and patterns of environmental deg-
radation. A number of concepts are clarified and 
expanded on (e.g., the ecological footprint, ecological 
overshoot, and climate change), and new informa-
tion is introduced on how individuals and members 
of society can contribute to sustainable growth in the 
future, including the United Nations’ 17 Sustainable 
Development Goals.

Chapter 15: Globalization: 
The Interconnected World

•	 Neoliberalism and its implications
•	 The vision of globalization and its reality: the 

good, the bad, and the ugly
•	 Global justice movements

nEW To THE THIRD EDITIon . . .
In this chapter, there are several new examples, such 
as the softwood lumber dispute, global terrorist net-
works, the downward transfer of power from nation-
states to alliances of cities working toward common 
goals (such as sustainability), and the global assembly 
line involved in manufacturing the iPhone. New topics 
include global child labour and the 2030 Agenda for 
Sustainable Development. In addition to revised boxes, 
there are several new boxes: the five flagship programs 
of the International Labour Organization, the organiza-
tion Global Citizen, and the uneasy alliances between 
government leaders and the global banking industry.

anCillarieS
Our textbook has several supplements for instructors 
and students.

in Toronto. Material on summary and indictable 
offenses, crime rates, crime severity, and empirical 
applications of various theories to criminal and non-
criminal behaviour is updated. In addition to revised 
boxes, there are several new boxes: family violence 
and restorative justice; a critique of imprisonment 
as a form of punishment (using the United States as 
an illustration); and the youth group Jack.org (which 
works to end the stigmatization of mental illness).

Chapter 12: Health and Illness: 
Is It “Lifestyle” or Something 
more?

•	 Patterns of health and illness
•	 “Lifestyle” behaviours and health
•	 Social inequality and health
•	 Health care systems

nEW To THE THIRD EDITIon . . .
There are extensive updates to statistics on causes of 
death, patterns of morbidity and mortality, tobacco 
use, alcohol use, diet, physical activity, health inequal-
ities, food insecurity, and health care expenditures. 
New topics include the illness identities of children 
with cancer and youth with eating disorders as well 
as privileged medical discourses involving physician 
and nurse power over health care assistants. In addi-
tion to revised boxes, there are two new boxes: the 
causes and implications of new viruses spreading to 
humans from other animals and the World Health 
Organization’s recommendations for controlling the 
impact of the tobacco life cycle (from cultivation to 
disposal) on the environment and human health.

Chapter 13: Social Change: 
Collective Behaviour and Social 
movements

•	 Collective behaviour in crowds
•	 Rumours, gossip, and urban legends
•	 Widespread panic and moral panic
•	 Claims and claims making
•	 Types of social movements

nEW To THE THIRD EDITIon . . .
This chapter has been extensively updated to provide 
recent examples of various forms of collective behav-
iour (e.g., Pride Parades, new fads and fashions, disas-
ters [oil spills, Fort McMurray fires]) and moral panic 
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Image Library
This resource consists of digital copies of figures, short 
tables, and photographs used in the book. Instructors 
may use these jpegs to customize the NETA PowerPoint 
or create their own PowerPoint presentations. An 
Image Library Key describes the images and lists the 
codes under which the jpegs are saved.

nETA Instructor Guide
This resource was written by Karen Taylor of 
NorQuest College. The Enriched Instructor’s Manual 
provides strategies for engaging students actively 
and deeply in the study of sociology. Each chapter 
addresses key educational concerns, such as typical 
stumbling blocks students face and how to address 
them, as well as engagement strategies and assess-
ment tools. “What Can I Do Online” is a new section 
in each chapter. Our intention is to provide instruc-
tors with ideas they may choose to include in their 
teaching toolkit.

mindTap
Offering personalized paths of dynamic assignments 
and applications, MindTap is a digital learning solu-
tion that turns cookie-cutter into cutting-edge, apathy 
into engagement, and memorizers into higher-level 
thinkers. MindTap enables students to analyze and 
apply chapter concepts within relevant assignments, 
and allows instructors to measure skills and promote 
better outcomes with ease. A fully online learning solu-
tion, MindTap combines all student learning tools—
readings, multimedia, activities, and assessments—into 
a single Learning Path that guides the student through 
the curriculum. Instructors personalize the experience 
by customizing the presentation of these learning tools 
to their students, even seamlessly introducing their 
own content into the Learning Path.

Student anCillarieS
mindTap
Stay organized and efficient with MindTap—a single 
destination with all the course material and study 
aids you need to succeed. Built-in apps leverage social 
media and the latest learning technology. For example:

•	 ReadSpeaker will read the text to you.
•	 Flashcards are pre-populated to provide you 

with a jump start for review—or you can 
create your own.

inStruCtor reSourCeS

The Nelson Education Teaching Advantage (NETA) 
program delivers research-based instructor resources 
that promote student engagement and higher order 
thinking to enable the success of Canadian students 
and educators. Visit Nelson’s Inspired Instruction 
website at nelson.com/inspired/ to find out more 
about NETA.

The following instructor resources have been 
created for Sociology in Action, Third Edition. Access 
these ultimate tools for customizing lectures and 
presentations at nelson.com/instructor.

nETA Test Bank
This resource was written by Vincent Sacco of Queen’s 
University. It includes over 1100 multiple-choice ques-
tions written according to NETA guidelines for effective 
construction and development of higher order ques-
tions. Also included are over 350 true/false questions, 
100 short-answer questions, and 100 essay questions.

The NETA Test Bank is available in a new, 
cloud-based platform. Nelson Testing Powered by 
Cognero® is a secure online testing system that allows 
instructors to author, edit, and manage test bank con-
tent from anywhere Internet access is available. No 
special installations or downloads are needed, and 
the desktop-inspired interface, with its drop-down 
menus and familiar, intuitive tools, allows instructors 
to create and manage tests with ease. Multiple test 
versions can be created in an instant, and content can 
be imported or exported into other systems. Tests can 
be delivered from a learning management system, the 
classroom, or wherever an instructor chooses. Nelson 
Testing Powered by Cognero for Sociology in Action 
can be accessed through nelson.com/instructor.

nETA PowerPoint
Microsoft® PowerPoint® lecture slides for every 
chapter have been created by Tami Bereska of Grant 
MacEwan University. There is an average of 25 slides 
per chapter, many featuring key figures, tables, and 
photographs from Sociology in Action. NETA prin-
ciples of clear design and engaging content have 
been incorporated throughout, making it simple for 
instructors to customize the deck for their courses.
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•	 You can highlight text and make notes in your 
MindTap Reader. Your notes will flow into 
Evernote, the electronic notebook app that you 
can access anywhere when it’s time to study for 
the exam.

•	 Self-quizzing allows you to assess your under-
standing.

Visit nelson.com/student  to start using MindTap. 
Enter the Online Access Code from the card included 
with your text. If a code card is not provided, you can 
purchase instant access at NELSONbrain.com.

additional reSourCe
mAKInG WomEn CoUnT
The Canadian Centre for Policy Alternatives is an inde-
pendent, member-based research institute that works on 
various projects of interest to Canadians (e.g., climate 
change, economic security, seniors care). A current focus 
is Making Women Count, which highlights how gender 
inequality impacts the economy, politics, and well-being 
of Canadians. Here you can find publications and news 
releases about gender inequality, including information 
on how women continue to bear much of the burden for 
unpaid and undervalued work. Find out why Victoria is 
considered the best and Windsor is considered the worst 
place to live as a woman in Canada based on indicators 
of economic security, education, health, leadership, and 
personal security by accessing Making Women Count at 
https://www.policyalternatives.ca.

aCknoWledgmentS
We express our gratitude to the following reviewers, 
who offered candid opinions and suggestions that 
helped shaped this third edition of Sociology in Action: 
A Canadian Perspective:

Francis Adu-Febiri, Camosun College

Dawn Anderson, University of Regina

Clayton Cobb, Seneca College

Sara Cumming, Sheridan College

Tara Gauld, Confederation College

Sarah Knudson, University of Saskatchewan

Timothy MacNeill, UOIT

Karen Taylor, NorQuest College

Publishing a textbook is a team effort, and we 
also wish to acknowledge the support, feedback, and 
assistance provided by everyone we worked with at 
Nelson: Leanna MacLean, Publisher; Claire Varley, 
Marketing Manager; Jennifer Hare, Production 
Project Manager; Carrie McGregor, Photo and 
Permissions Researcher; and Holly Dickinson, Copy 
Editor. We would especially like to acknowledge our 
Content Manager, Lisa Berland, who had the chal-
lenging assignment of keeping two academics on 
task and within the word limit. It brings to mind 
the movie Wonder Boys, starring Michael Douglas, in 
which Professor Tripp’s manuscript is 1,000 pages, 
and the book is still not finished—clearly, he needed 
a good developmental editor!

A question often asked at interviews for aca-
demic positions is about the links between research 
and teaching. It seems that all candidates easily refer 
to how their research influences their teaching by 
providing a body of knowledge they can bring to the 
classroom. Less common are responses that empha-
size how teaching influences their research—how 
much they, as academics, are able to learn from their 
students. We have learned more from our students 
than can be easily expressed. Our students, past and 
present, are the most important part of the team that 
has created this book. They have inspired us, given 
us profound ideas at times when our own ideas are in 
short supply, and shown us how students today really 
learn. The students at Grant MacEwan University, in 
particular, have shown us the amazing things that can 
happen when people use their sociological imagina-
tions in their own lives, in their communities, and 
in the world. Above all, this book is for the students.
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Diane G. Symbaluk
Like many students, I found sociology quite by accident. While trying to find 
a course that would fulfill a Canadian content requirement for a B.Ed. degree 
en route to a teaching career, I stumbled across an introduction to sociology 
course advertised with descriptive words such as “people,” “society,” “fami-
lies,” and “deviance” that sounded interesting. I could never have known then 
that my tendency to say “don’t assume” and “don’t take people for granted” 
underscored the beginnings of the development of my sociological imagina-
tion. After completing an Introduction to Sociology, my interest was piqued; 
I switched to the sociology program, where I earned a B.A., followed by an M.A. 
and a Ph.D. I went on to teach sociology full-time at Grant MacEwan University, 
where I continue to teach a range of courses: introductory sociology, social psy-
chology, criminology, and social research methods. I love teaching, and I appre-
ciate my students even more. They have inspired me to write resources that 
will contribute to their success, including study guides, manuals, Web-based 
course tools, and especially this textbook. I am also interested in student ratings 
of instruction and student assessments of instructors’ character strengths—
the focus of my current research interests. I constantly re-evaluate my initial 
assumptions of people and social situations while maintaining allegiance to 
the Chinese proverb: He who says it cannot be done should not interrupt the 
person who is doing it.

Tami m. bereSka
I began university as a psychology major. I had never even heard of sociology. 
But then I made my discovery. A discipline in which you could study families, 
teenagers, television shows, popular music, crime, and white supremacists—
wow! Who could have ever believed that learning could be so interesting? Soci-
ology grabbed me and has never let me go. Since obtaining my M.A. and Ph.D. 
in sociology, I’ve studied all sorts of interesting topics: adult and adolescent 
series romance novels (e.g., Harlequin, Sweet Valley High), what being a “real 
man” means in young adult novels for boys, and representations of Scientology 
in movies and on TV. Popular culture, deviance, and youth fascinate me. Along 
with my love of sociology is a love for teaching undergraduate students. I had 
my first opportunity to give a university lecture as a teaching assistant while 
working on my M.A. My supervisor had to be away, and he asked me to lecture 
in his Social Organization class, with 180 students. As someone who had always 
hated giving presentations in class, I was terrified. But 10 minutes into my lec-
ture, I knew this was what I wanted to do with my life. I’ve since taught courses 
ranging from deviance to social psychology, with class sizes as small as four and 
as large as 400. The pleasure I derive from connecting with students has also 
led me to write textbooks—first, a book on deviance and social control and 
now this book, one that will bring the fascinating world of sociology to those 
students who, like me, may have never even heard of sociology.
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”“
It can be said that the first wisdom of sociology is this— 
things are not what they seem.

(Berger, 1963, p. 23)

Seeing and Acting Through 
the Lens of Sociology

01CHAPTER 
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LEARning ObjECTivEs 
& OuTCOmEs
After completing this chapter, students 
should be able to do the following:

LO1 THINGS ARE NOT WHAT 
THEY SEEM
“I’ll believe it when I see it!” How many times have 
you heard someone say this or used that phrase your-
self? Although we often come to trust in what we 
can see for ourselves, sociology asks us not to auto-
matically trust what we see. Consider, for example, a 
television screen like the one in the photo below. If 
you were asked what you see when you look at that 
screen, your initial response might be, “I see a road.” 
But if you took a closer look—presuming that there is 
more than meets the eye—you might see something 
very different. Walk up to a television screen and look 
at it from a centimetre or two away, and now you’ll 
realize that what first looked like a road is really rows 
and columns of pixels, tiny squares of coloured light. 
If you looked even more closely, you would see that 
what first appeared to be a dark grey road is really a 
combination of red, green, and blue pixels. Things are 
not what they seem.

Now shift your attention to yourself and to the 
clothes you wore to class today. Initially, you might 
say personal choice led you to wear those particular 
clothes. But if you now look at your classmates, you 
can see that many of them are wearing clothes that are 
very similar to yours (e.g., jeans and a T-shirt). You and 
many other people have made a similar choice today, 
suggesting that there is something more than just 
individual preference operating here. If I were to go on 
to ask you why you are a university or college student, 
you might give me a similar answer—personal choice. 
And indeed, unless someone registered you as a stu-
dent against your will, physically dragged you to class 
this morning, and tied you into your chair, it most 
certainly is your choice. But remember, there is more 
than first meets the eye. If you examine these circum-
stances more closely, you will start to realize that just 
as pixels of coloured light underlie the televised image 

LO1 Describe the bidirectional relation-
ship between individual choices 
and larger social forces.

LO2 Define “sociology” and identify the 
role of the sociological imagina-
tion.

LO3 Elaborate on the similarities and 
differences between sociology and 
other related disciplines.

LO4 List and describe the tools that are 
used to develop the sociological 
imagination.

LO5 Contrast positivist, interpretive, 
and critical approaches to theo-
rizing.

LO6 Outline the core assumptions of 
the functionalist, conflict, symbolic 
interactionist, feminist, and post-
modern perspectives.

LO7 Identify what critical thinking is 
and explain its importance.

LO8 Describe the four different ways 
that sociology can be practised. 

If we look closely, we can see that there is more than meets 
the eye in this image.
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of a road, an array of social factors and experiences 
has contributed to your choice to become a university 
or college student. When you begin to consider the 
ways that society shapes your personal choices, you 
are starting to practise sociology by seeing the strange 
in the familiar (Berger, 1963).

When examining your choice to become a student, 
you might first consider specific people who influenced 
your decision, such as the family members and friends 
who supported, encouraged, or demanded that option. 
You could then go on to look at some of the more per-
sonal social and economic resources that enabled you to 
become a university or college student—a student loan, 
a Registered Education Saving Plan (RESP), or parents 
who support you. The personal resources you have avail-
able are important factors that underlie your ability to 
pursue a postsecondary education. But using a sociolog-
ical perspective requires you to analyze even beyond your 
own family, friends, and resources. In much the same 
way that many of your classmates chose to wear similar 
clothing to you, many others have elected to attend uni-
versity or college alongside you. In the 2014–2015 aca-
demic year, more than 2 million students were registered 
in undergraduate programs in Canadian universities and 

colleges (Statistics Canada, 
2016). That means more 
than 2 million people—
with different families, sets 
of friends, and personal 
resources—all made the 
same personal choice that 
year! Explaining this fact 
requires you to extend your 
sociological gaze beyond 
your own life to larger 
sociocultural and socio-
economic forces affecting 
many people simultane-
ously, or seeing the general 
in the particular (Berger, 
1963).

For instance, after 
the worldwide economic 
recession in 2008 that 
limited job opportunities, 
undergraduate enrollments 
increased by 4.1 percent 
in 2009 and by another 
3.6 percent in 2010 over 
the previous year; eco-
nomic downturns motivate 
people to improve their 
educational qualifications 
and skills (Association of 

Universities and Colleges of Canada, 2009). The impact 
of the economy on postsecondary enrollment is readily 
apparent. But more subtle influences on the decisions 
we make come from society’s expectations, or norms. By 
virtue of growing up in a specific family in a particular 
society at a certain time in history, we learn how we are 
supposed to act. Whether or not we actually behave in 
accordance with those norms, we are still aware of what 
those expectations are.

In Canada today, a postsecondary education is 
 normative in that it corresponds to norms about the 
kind of education people need before entering the 
workforce. In contrast, had you been a young Canadian 
woman in the 1950s, a university education would not 
have been normative; instead, society’s expectations 
were that you should marry young, have children, and 
be a full-time homemaker. Sometimes society’s norms 
are so powerful that they influence formalized rules, 
such as policies and even the law. For example, if you 
were a Jewish Canadian before the end of the Second 
World War, the doors of many universities would have 
been closed to you, regardless of your academic ability 
and desire to pursue a university education. Similarly, 
if you were an Indigenous person in the early 20th 
century, the residential school that you would have 
been forced to attend by law would not have given 
you the education necessary to gain entrance to a uni-
versity. And although the opportunity for a university 
education is available to everyone in the 21st century, 
sociologists point out that the ability to take advan-
tage of that opportunity is not equally available to all 
(see Sociology in My Life).

The essence of sociology is this connection 
between individual experiences and larger social forces 
that exist outside the individual (see Figure 1.1). This is 
also known as the relationship between the micro level 
and the macro level. Thus far, we have examined ways 
that larger social forces (the macro level) influence indi-
vidual experiences (the micro level). However, the rela-
tionship is bidirectional, in that your personal choices 
also have an impact on the people around you, your 
community, and your workplace—what sociologists 
refer to as agency. When enough people make similar 
choices or acquire support for particular decisions, the 
macro level is affected—either the status quo is sup-
ported or social change occurs. Social movements can 
occur, and school practices and policies, workplace cul-
ture and policies, social programming, legislation, and 
larger cultural norms can all be affected.

For instance, when the authors of this book were 
in elementary school in the mid-1970s, it was rare for 
children to eat lunch at school; children either had to 
go home for lunch (regardless of whether there was 
an adult there to supervise them), or they walked to a 

general in the 
particular: The broader 
social patterns that are 
reflected in the actions of 
individuals.

norms: Society’s 
expectations for how we 
are supposed to act, think, 
and look.

normative: Behaviours, 
appearances, and thoughts 
that correspond to 
society’s norms.

micro level: The level of 
individual experiences and 
choices.

macro level: The level 
of broader social forces.

Agency: People’s 
capacity to make choices, 
which then have an impact 
on other people and on the 
society in which they live.

strange in the 
familiar: Instead of 
assuming that people’s 
actions are determined 
solely by personal choice, 
looking for the ways that 
society shapes those 
choices.
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nearby care provider’s place. If there was an unusual cir-
cumstance (e.g., the caregiver had to be at an appoint-
ment), then the parent would write a note to the teacher 
and request that the child be permitted to eat lunch at 
school that day under the teacher’s supervision or be sent 
to a classmate’s home. Less than a decade later, processes 
and procedures had been developed around the need 
for lunch-hour supervision. Why did such a dramatic 
change occur in such a relatively short time? Because 
economic and social 
factors changed the 
lives of parents, and 
then the changing 
lives of parents made 
changes in school 
practices necessary.

Life chances: The 
opportunities an individual 
has in life based on 
various factors, including 
stratification, inequality, 
race, ethnicity, and gender.

THE imPACT OF LiFE CHAnCEs
Think about your own background for a moment—
the neighbourhood you lived in while growing up, 
your parents’ jobs, your lifestyle. If the two photos 
below represent two ends of a continuum, where 
would you locate your own childhood background—
closer to the photo on the left (i.e., extreme poverty) 
or to the photo on the right (i.e., attending a private 
school)? Do individuals who grow up in these very 
different types of neighbourhoods have the same 
freedom to go to university? Is that opportunity 
equally available to both of them? Think about 
the resources it takes to go to university or college 
and the obstacles that can prevent it. Perhaps you 

enjoyed similar resources or encountered similar 
obstacles in your path. Max Weber (1864–1920), one 
of the founders of the social sciences as a distinct 
area of study, referred to these varying opportuni-
ties that people face as life chances (1978). Social 
stratification, inequality, race, ethnicity, and gender 
are just some of the factors that affect one’s life 
chances. You will learn more about all of these  
factors in later chapters.

Think Outside the Box: What other areas of life, in 
addition to education, might be affected by the life 
chances reflected in the above photos?

sOCiOLOgy in my LiFE
YOuR SOCiOLOgiCAL TOOLkiT 
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LO2 WHAT IS SOCIOLOGY?
Sociology is the systematic study of society using the 
sociological imagination. The connection between the 
micro level and the macro level is the essence of the 
sociological perspective. C. Wright Mills (1916–1962) 
defined the discipline of sociology on the basis of the 

 sociological  imagination, 
which involved looking 
for the “intersections of 
biography and history” 
(1959/2000, p. 7), tracing 
the linkages between indi-
vidual experiences and 
larger sociocultural forces. 
For example, we can use 
the sociological imagi-
nation to explore body 

modification. If we consider why a particular person gets 
a tattoo or a piercing, the answer may tell us something 
specific about that one individual, such as that he or she 
is a risk taker. But when we consider the nature of body 
modification in general, we learn about larger social 
relationships. We learn about workplace norms, in that 
people must hide their body art in certain workplaces 
but not others (Timming, 2015). We also learn about 
interpersonal relationships, such as in the historical and 
contemporary practice of memorial tattoos (DeMello, 
2016). Similarly, we learn about norms governing gender. 
Women with tattoos are perceived more negatively than 
men with tattoos, especially if they are middle-aged 
(rather than younger) and their tattoos have masculine 
designs (Musambira, Raymond, & Hastings, 2016). We 
identify allegiances to certain subcultures since tattoos 
can indicate membership in particular gangs. We even 
learn about the ideologies of subcultures—for example, 
a “Poison-Free” tattoo on a member of the Straightedge 
subculture signifies commitment to a substance-free life-
style (Straightedge Worldwide, 2017).

Mills (1959/2000) did not see the sociological 
imagination as an intellectual tool to be used solely 
by sociologists (or even by students in sociology 
classes); he proposed that society as a whole needed its 
citizens to look for the links between the macro and 
micro levels. In fact, Mills criticized many of his fellow 
sociologists for spending their time intellectualizing 
in the ivory towers of academia and for not assuming 
any personal responsibility for improving society. The 
sociological imagination is not just about thinking; it is 
also about action. That action might be at the level of 
your everyday life, where paying attention to the rela-
tionship between individual choices and larger social 
forces will make you a more informed parent, voter, 
teacher, office manager, or team member. But it might 
also be at a more macro level of social action, trying 
to improve some aspect of your community or even 
society as a whole (see Sociology in Words).

Berger (1963) describes sociologists as profes-
sional people watchers who are gripped by curiosity 
whenever they find themselves “in front of a closed 
door behind which are human voices” (p. 21). In 
order to build knowledge and facilitate social action, 
sociologists use the sociological imagination to study 
just about anything that is related to people—social 
inequality, the economy, politics, media, families, 
gender, sexualities, ethnicity, deviance, crime, social 
movements, and the environment, just to name a few.

The ability to use your sociological imagination, 
see the strange in the familiar, and look for the general 
in the particular translates into a considerable breadth 
of potential careers. Unlike some university programs 
that train students for specific jobs upon graduation 

The assumption that mothers were at home to 
make lunch for their children was based on family 
patterns that existed in previous decades, when most 
middle-class married women were full-time home-
makers. This began to change in the 1960s and 
1970s, when more married mothers began to enter 
the paid labour force. The changing choices of par-
ents elicited changes in the environment outside 
the family. But at the same time, larger sociocul-
tural factors were contributing to parental choices. 
More mothers were entering the workforce because 
of changes in the economy that necessitated dual 
incomes for many families, as well as the influence 
of the women’s movement, which emphasized the 
importance of female equality. The media also played 
a role in the evolution of a “risk society” through 
their coverage of missing children cases, which con-
tributed to growing concerns about children being 
sent home unsupervised.

Thus, when we look at people’s experiences, 
the micro level and the macro level are intertwined. 
Recognizing the myriad ways in which they are inter-
twined requires using something sociologists distinc-
tively call the “sociological imagination.”

TimE TO REviEW

•	What do sociologists mean when they 
say that “things are not what they seem,” 
and what are some examples? 

•	What type of relationship exists 
between the micro level and the macro 
level? Provide some examples of this 
relationship.

sociological 
imagination: The 
ability to perceive the 
interconnections between 
individual experiences and 
larger sociocultural forces.

sociology: The 
systematic study of society 
using the sociological 
imagination.

6   PART 1 Practising Sociology: Your Sociological Toolkit NEL

01_Ch01.indd   6 1/17/18   3:54 PM

Copyright 2019 Nelson Education Ltd. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content
may be suppressed from the eBook and/or eChapter(s). Nelson Education reserves the right to remove additional content at any time if subsequent rights restrictions require it.



(e.g., teacher, accountant), an education in sociology 
provides its graduates with a knowledge base and a set of 
skills that apply to a variety of careers (beyond  sociology 
professor). Graduates have a deep understanding of 
community, social, and cultural issues; knowledge of 
group dynamics, public policies, and community devel-
opment; skills in gathering and analyzing data; and the 
ability to problem solve and think critically. Graduates 
may work with clients of community or social service 
agencies, develop or administer programs for commu-
nity agencies or governments, conduct research in the 
public or private sector, and much more.

LO3 COmPARing sOCiOLOgy 
And OTHER disCiPLinEs
As you may have already noticed in some of your classes, 
similar topics are covered in different disciplines. For 
example, you may have studied families in a psychology, 
anthropology, or even political science course—and 
you will also learn about families in your sociology 
course. Many of the topics studied by sociologists are 

sOCiOLOgy in WORds

What are the root causes of terrorism? This question 
was asked by Justin Trudeau in April 2013. He asked it 
because of two recent incidents—a terrorist bombing 
at the Boston Marathon and the arrest of two men 
for conspiring to attack a Via Rail train in Canada. 
Prime Minister Stephen Harper criticized Trudeau for 
raising this question, saying, “… this is not a time 
to commit sociology” (Fitzpatrick, 2013). In Harper’s 
view, understanding the causes of terrorism was of 
less value than apprehending and punishing individual 
terrorists. Of course, since that time, there have been 
many more terrorist attacks in countries around the 
world, such as Kenya, Iraq, France, and England. 

One year later, Harper made a similar point 
regarding another social issue. In response to 
demands for a national inquiry into missing and 
murdered Indigenous women, he “urged Canadians 
away from understanding missing and murdered 
aboriginal women as a ‘sociological phenomenon’ 
and instead suggested Canadians ‘view it as a crime’” 
(Kaye & Béland, 2014). Once again, he argued that 
understanding the reasons why Indigenous women are 

overrepresented as victims of violence was of less value 
than apprehending and punishing individual criminals. 

Why is it important to “commit sociology”? 
Fletcher (1971) argued that sociology is of “central 
importance in and for our time” (p. 5). Several 
decades later, his argument is stronger than ever:

We would like to eliminate from society 
war, poverty, crime and delinquency.… We 
would like to improve matters; to remove 
these obstacles to social justice; and would 
therefore like to know the underlying causes 
of these social facts. Then, on the basis of 
this knowledge, if we could get it, we would 
like to formulate effective social policies 
and institute political reforms.… [We must] 
establish reliable knowledge on the basis of 
which to act. For we quickly learn that we 
can only effectively change the nature of 
society … if we know what that nature is.*

*R. Fletcher, The making of sociology: A study of sociological theory, 
Vol. 1. London, UK: Thomas Nelson and Sons, pg. 36, 1971.

WHEn is THE TimE TO “COmmiT sOCiOLOgy”?
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political scientists analyzed structures of governance, 
and economists studied the production and consump-
tion of goods and services. The attention of scholars 
within each of these disciplines was focused on a cer-
tain part of society. In contrast, sociologists studied all 
of these parts of society while using a wider range of 
research methodologies and theories (Delanty, 2005, 
2007). Hence, sociology can be thought of as the most 
comprehensive of the social sciences.

However, sociology goes a step further and pro-
poses that society is more than a compilation of history 
plus government plus the economy (and so on). There 
is a web of interconnectedness among its parts—they 
interact in particular ways, and the nature of that inter-
action contributes to any social phenomenon, such 
as social problems (e.g., terrorism and environmental 
destruction) or even more mundane aspects of everyday 
life (e.g., tattooing and social media use). What governs 
a sociological approach is an analysis of these interac-
tions and an emphasis on tracing the linkages between 
individual experiences and larger sociocultural forces.

Although distinct disciplines were formed in the 
early 20th century, the 21st century is characterized by 
greater postdisciplinarity (Urry, 2000). This means that 
the differences among disciplines are less apparent. 
For example, today sociology and anthropology both 
study premodern and modern societies, although in 
varied ways (Delanty, 2005, 2007).

In addition to blurred boundaries between disci-
plines, the 21st century is also characterized by greater 
interdisciplinarity (Delanty, 2005, 2007), where scholars 
in a variety of disciplines work together to better under-
stand social phenomena. For instance, globalization 
is not associated with a specific discipline but rather 
brings together diverse groups of scholars, including 
sociologists, economists, and political scientists (you 
will learn more about globalization in Chapter 15). 
Interdisciplinarity has created new disciplines as well, 
such as women’s studies, cultural studies, and family 
studies. University departments that are affiliated with 
these areas of study will often include faculty members 
who are sociologists, economists, political scientists, 
historians, social psychologists, and philosophers.

also analyzed by researchers in other social science dis-
ciplines—culture and cultural variations (anthropology 
and cultural studies), political forces (political science 
and development studies), occupational and economic 
forces (economics and political economy), families 
(family studies and social work), and media (psychology, 
cultural studies and communications). What are the dif-
ferences, then, between sociology and the other social 
science disciplines?

Scholars within the discipline of sociology were not 
the first to study society. Arab scholar Ibn Khaldun’s 
work (1332–1406) is recognized as a significant fore-
runner to sociology. He studied the structures and 
processes of power in different societies (ranging from 
desert tribes to nations). He proposed that as societies 
grew in size, labour was no longer used for survival but 
rather for the pursuit of luxury for society’s wealthy and 
powerful (Weiss, 1995). Sociology as a discipline later 
emerged in a particular context of place and time. It 
can be traced to a historical period that includes the 
French Revolution (1789–1799) and the accompa-
nying Enlightenment. This was a time of rapid social, 
political, and economic change—cities increased in 
size, there was the transition to a wage economy, abso-
lute monarchies were threatened, the power of religion 
declined, and the power of science grew. For some more 
politically and socially active scholars, these social, 
political, and ideological changes illustrated that ordi-
nary citizens could create large-scale transformations in 
society. For other scholars, the question was one of how 
it was possible for society not to crumble in the midst 
of these massive changes. Intellectuals sought to under-
stand and explain social change and its consequences.

Auguste Comte (1798–1857), who coined the term 
sociology, suggested that empirical research and theory 
should be used in pursuit of this goal. The sociological 
perspective developed out of philosophy, economics, 
history, psychology, and law. Many of the well-known 
scholars who are referred to as “ sociologists” because 
their work is central to sociology (and whose work 
will be presented at various points in this book) were, 
in fact, not “sociologists” by training. For example, 
Max Weber’s training was in economic history, Karl 
Marx’s in philosophy, and Émile Durkheim’s in educa-
tional thought and philosophy. With that knowledge, 
they sought to understand social change and what 
made “society” possible in the face of change.

The sociological perspective emerged in the 19th 
century; the formation of distinct disciplines is a more 
recent phenomenon. In the 20th century, distinct 
boundaries were constructed around bodies of knowl-
edge and the subject matter of specific disciplines 
(Delanty, 2005, 2007). Thus, while historians studied 
the past, anthropologists studied premodern societies, 

TimE TO REviEW

•	What is sociology, and what is the role of 
the sociological imagination?

•	Who should be using the sociological 
imagination, and for what purpose? 

•	How is sociology related to other 
disciplines? 
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theorizing and critical theorizing reject the positivist 
assumption that there are objective “laws” governing 
the way society works. Instead, they emphasize the 
cultural and historical specificity of all processes.

Interpretive approaches focus on understanding—
the ways that people come to understand themselves, 
others, and the world around them. They presume 
that human beings are “self-interpreting animals” 
(Taylor, 1985, p. 45), constructed and shaped through 
culture. Here, the goal of sociology is to describe the 
role culture plays in creating people and societies and 
how people come to think about their positions within 
that culture and their relations with other people. For 
instance, interpretive theorizing might explore what 
masculinity means to men who have been convicted 
of hate crimes.

Critical approaches explore the role that power 
plays in social processes, the reason why some people’s 
understandings of the world become dominant (such 
as through being reflected in legislation); it then ties 
that knowledge to emancipation—empowering subor-
dinated groups in society. For example, critical theo-
rizing might analyze how members of certain social 
groups are subordinated in society in many ways, 
including through being victimized by hate crimes—
and emphasize the importance of changing society in 
order to end that subordination.

Positivist, interpretive, and critical approaches to 
theorizing give rise to a number of specific theoretical 
perspectives (or frame-
works) in sociology. Some 
address the micro level, 
emphasizing individuals 
as the basic component 
of society, whereas others 
emphasize the macro level, 
focusing on social institu-
tions as the basic compo-
nent of society.

LO6 CORE 
sOCiOLOgiCAL 
THEORETiCAL 
PERsPECTivEs
The core theoretical per-
spectives in sociology are 
the functionalist, conflict, 
symbolic interactionist, 
feminist, and postmodern 
perspectives. One easy 
way to help you consider 

LO4 BUILDING YOUR 
SOCIOLOGICAL 
IMAGINATION: YOUR 
SOCIOLOGICAL TOOLKIT
If the sociological imagination is the foundation of soci-
ology, and if it is necessary for effective social action from 
your own personal micro level to society’s (or the world’s) 
macro level, where does it come from? In the same way 
that you need a variety of tools to build a shed in your 
backyard (e.g., hammer and saw), several tools, when 
used in an array of settings, will enable you to develop 
your sociological imagination: empirical research 
methods, sociological theories, and critical thinking.

EmPiRiCAL REsEARCH mETHOds
As was pointed out earlier, “reliable knowledge” 
(Fletcher, 1971, p. 36) must serve as the basis of 
social action. Empirical methods are used to create 
that knowledge. Sociological research methods are 
empirical because, through direct observation of the 
social world, they generate findings that can be veri-
fied by other members of the academic community. In 
Chapter 2, you will learn more about the steps in the 
sociological research process and the systematic proce-
dures that comprise its empirical methods.

LO5 sOCiOLOgiCAL THEORizing
The data gathered using empirical methods are 
explained using sociological theories. Sociological 
theorizing was central to explaining changes during 
the French Revolution and continues to be crucial to 
understanding and explaining society.

A theory is a set of propositions intended to explain 
a fact or a phenomenon. Theorizing can be thought of 
as “puzzle-building” (Bengston et al., 2005, p. 5), trying 
to fit the pieces of some social phenomenon together in 
order to reveal a cohesive picture. There are three dif-
ferent approaches to theorizing: positivist,  interpretive, 
and critical (White, Klein, & Martin, 2015).

Positivist approaches stem from the natural sci-
ences and have an interest in objective explanation 
and prediction. In the social sciences, such approaches 
are used to examine relationships between variables 
in an effort to learn more about how society works, 
enabling subsequent improvements in the social envi-
ronment (Ashley & Orenstein, 2001). For example, 
knowledge of factors that contribute to hate crimes 
can lead to the development of more effective preven-
tion and intervention efforts. In contrast, interpretive 

Empirical methods: 
Data collection that 
produces verifiable findings 
and is carried out using 
systematic procedures.

Theory: A set of 
propositions intended 
to explain a fact or a 
phenomenon.

Positivist: An approach 
to theorizing that 
emphasizes explanation 
and prediction.

Critical: An approach to 
theorizing that explores 
the role power plays in 
social processes and 
emphasizes the importance 
of knowledge being tied to 
emancipation.

interpretive: An 
approach to theorizing 
that focuses on the ways 
people come to understand 
themselves, others, and the 
world around them.
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